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At first, our teacher of pronunciation at University actually guide me become an English teacher. Throughout my years of teaching I have experimented with various approaches to teaching pronunciation and found them rather complex, time consuming to teach. There were periods that I felt lonely because there aren’t enough co-workers with me to share ideas about the matter of teaching pronunciation. At the same time, I met lots of people from different communities, groups, and levels of education who led me to the teaching so far, with their simple action, words, and silence at the right time, as well.       
On the whole, the feelings of most English teachers are fairly negative about teaching pronunciation. A large reason for teachers’ lack of confidence with pronunciation is their own lack of training in this area. 
The strategies and methods that I have learnt in last few years, have made me quite confident of teaching pronunciation to my students. Let us take a look back what we have done until now. There are many ways of teaching pronunciation, and many different effective opinions as well as. When you choose from those ask yourself why these particular practices are effective and really work in helping learners of a second language with pronunciation. From the point of view as an individual teacher, there are some key attitudes that we’ve got and tried to follow up in the pronunciation teaching. They are the factors that shown to be most relevant in creating good outcomes in pronunciation teaching.  
1. Pronunciation teaching works better if the focus is on larger chunks of speech, such as words, phrases and sentences, than if the focus is on individual sounds and syllables. 
            This does not mean that individual sounds and syllables should never be referred to; it simply means that the general focus should be on the larger units that provided students thoroughly acquainted with key aspects such as presenting, practicing and assessing of English language pronunciation through some selected reading materials including sayings, proverbs, poems, dialogs and texts, and its cultural aspects in them as well. 
2. Pronunciation lessons work best if they involve the students in actual speaking, rather than in just learning facts or rules of pronunciation. 
Many students of course feel more comfortable learning the rules of the language, because it is less threatening than actually speaking. However, the transfer of rules into pronunciation practice is very limited. Teachers need to devise activities which require learners to actually speak in their pronunciation classes. We should observe that mostly pronounce quite clearly, long, and loudly while teaching single sound pronunciations. The phonemic representation of words does not always give a reliable guide to the actual pronunciation of words. The relationship between a natural pronunciation and an exaggerated pronunciation (such as emphasising voicing or schwa, or ‘chanting’ rhythm), though it might be quite clear to teachers, can be very confusing for learners. In this point of view,
3. Learning pronunciation requires an enormous amount of practice, especially at early stages. 
Have you ever wondered why it is that learners can consciously know the rules of English pronunciation but still break all the rules every time they speak? It is because the concepts relevant to English pronunciation have remained at the conscious level, and not filtered down to the subconscious level, where they can influence understanding and behaviour. So pronunciation teachers should be an actor or professional voice artist. But remember that learning must be done by the learners themselves. Full of tasks, exercises, activities need to be provided in or outside of classroom environment. For example, It is reasonable for learners to repeat a particular phrase or sentence twenty or fifty times before being really comfortable with it. Drilling of real, useful phrases which can actually be used outside the classroom is highly advantageous to learners. We need to guide learners how to establish speech habits of the new language. Unfortunately, ‘Drilling’ has been out of favour in language classes for some time, due to the several bad aspects of the behaviorist method of teaching. 
4. What we think we say can be quite different to what we actually say.
For example, nearly all learners who have trouble with the ‘n/ŋ’ distinction actually use both sounds in their own languages and can produce each of them easily in certain contexts. The problem is that in their languages the sounds are conceptualised differently from the way they are in English. Learners need to ‘unlearn’ the concepts they have held since babyhood for these sounds, and replace them with the similar but different concepts needed to speak English. Let’s take a look and compare the following example of words wth [n/ ŋ] consonants in English and Mongolian. 
Sun VS caна; hang VS Xан 
In both languages have the sounds ‘n /ŋ’ but when we say the sound ‘n’ in our language it usually occurs with distinctive vowels such as in “сана”. On the contrary, when we have to pronounce ‘n’ in English, it is not followed by any vowel in order to distinguish it from ‘ŋ’. This visual habit of Mongolian learners may cause of pronunciation mistakes of replacing the ‘n /ŋ’ sounds. Common mistakes they do are: One- [w˄ŋ] instead of [w˄n]; son – [s˄ŋ ] instead of [s˄n]; spoken – [‘spↄukiŋ] instead of [‘spↄukn]; tin-[tiŋ] instead of [tin]...
The help they need is in keeping the sounds mentally distinct, and controlling which one is used when. Trying to teach them the articulation of sounds that they can actually make perfectly well merely confuses the issue. There are some sounds in each language that are physically difficult for learners who have never practised them. The English ‘th’ sounds. But we can find out full of resources from anywhere about how to teach its pronunciation. The sounds written by the same letter but pronounce in different ways are as challenging as the “th”. They occurs in pronouncing sounds [p/f ], [h], [w/v]... for Mongolian learners that make us base our mother language’s sound articulations to teach.    
5. Teaching both basic skills and a wide range of sub skills in pronunciation class help students to shape their own learning style.   
At last, we are presenting one of the methods we have been used in our English class lately. It is a well-structured step by step practice of individual sounds (1), clusters of sounds at word level (2) and in connected speech (3). We had a main course book that offers many opportunities for learners not only to recognize, produce and practice English sounds, but in a long run, improve their pronunciation through a variety of activities such as practicing minimal pairs, tongue twisters, proverbs, puzzles, dialogues and texts. Each of the twenty one lessons with 5 revision lessons, references on less common rules of pronunciation, and some additional materials wholly aimed to provide more practice how to use pronunciation skills in real life communication. Systemizing teaching and learning in mind emphasizing on step by step pronunciation activities is preferable. 
 Table 1
	Steps from the lowest to the highest level
	
Objectives to achieve
	Learning process through cognitive causes, 
	Some pronunciation class activities and techniques
	
Intended outcomes

	1.Distinguish clearly the main stages in the learning process
	Go from the known to the unknown. Have them aware of related backgrounds to the framework
	Understanding theories and basic rules related to a certain sound while producing it
	Using what they know already about sounds in their own language or in English or using phonetic principles. 
	
Have them
learn to impose order on the continuous flow of speech in terms of the phonological concepts relevant to that particular language. 
Can read from 1 to 3 syllable words both due to the basic rules of English pronunciation and with their transcription. 
Can explain the changes of speech sounds due to phonetic laws in sentence level. Thus can use appropriate sentence stress in the reading.
Have a wide range of knowledge on phonetics and phonology that can explain in the professional level and use in practice. 
Have a linguistic base for further learning in all specialized subjects in English.

	2.Practicing on a single   sound articulation, and then phonetic & speech characteristics
	Help learners to articulate phonemes using their organs of speech adequately.
	Help a learner to train his ear to distinguish variations in stress, intonation & sound.
Build up own learning way to master in pronunciation.
	Give a good model of pronunciation to follow. Have students listen and repeat.  Then hear each student briefly (repeating after you) & make brief corrections.
Practicing minimal pairs
	

	3. Practicing the sounds in the word level; sound contrasting, comparing exercises emphasizing on word meanings.
	Help learners to try to reproduce stress patterns, words, and sounds correctly by themselves.
Maintain the standard of pronunciation that learner’s reached and capable of reaching.
	Have students distinguish among similar sounds/words – write sounds/words on board (in IPA), pronounce one, have them identify which you said. 

	[bookmark: _GoBack]Sounds in contrast exercises. Make a contrast with a similar but different sound. Word stress patterns with transcribing and spelling tasks. Bingo game, with similar-sounding words.

	

	4.Practicing  the sounds in connected words, speech or sentence level
	Make learners speech flowing 
Encourage them to reach not only to correct pronunciation but fluent one
	Try to identify word and sentence boundaries Conceptualise the sounds appropriately. 

	Tongue Twisters that focus on particular sounds and sets of sounds. Also role play, pause, tones, rhythm, length control tasks are available. Discuss meaning of proverbs, poems and puzzles
	

	5. Working on text level by reading phonetically and expressing speakers’ idea with intonations
	For longer stretches of speech expressing own idea and attitudes  correctly in communication (reading,speakin)
	Manipulate them as required for the sound system of English. Discriminate and organise them in their minds. Control the stress system then show different attitudes of feeling. 
	In pairs/groups:  Give them a useful dialogue to memorize & perform for the class.  Go over intonation and rhythm patterns carefully, with lots of modelling and feedback. Using critical listening 
	

	6. A little Unexpected occurrence of speech sounds in the Remember box
	Get aware of speech sounds always break the basic pronunciation rules and    practice them in use
	Lead them to discover the answers, as much as possible with this area. Practicing on Problematic sounds for SL learners. Sentence stress patterns
	Focusing on more used words, phrases (especially borrowed  ) with less common spelling and pronunciation in English 
	



The steps given in the table are being taught to let the students achieve university level  content of pronunciation course aimed to provide them the clear and systemized knowledge. Rather than saying we need to teach learners about phonemes, it would be more accurate to say that we need to help them to learn about and use phonemes, and other sub-lexical concepts of English. Intended outcomes can be different, depending on what are your objectives of the certain lesson considering the learners’ background and level. The voices from other people that I’ve found out and trying to remember while teaching English pronunciation course become our rules to follow. Here are some important hints:  

1. Give your students a good model of pronunciation to follow.
2. Let your students see your mouth when you speak.
3. Don’t jump from one exercise to another. Work on phoneme at a time. Remember that for a student to achieve his goal of accurate pronunciation, he must first hear the sound correctly and understand its proper articulation. This takes time, patience and drilling.
4. Do not overly demanding about a student’s pronunciation the first few times. If a student cannot reproduce the sound, you may stop, go over the articulation, give a couple of distinct examples, and /or make contrast with a similar, but different sound. Failure to reproduce a sound can easily lead a student to frustration. The good teacher will stop well before this point. Remember that repetition is the mother of leaning, so after identifying few sounds that are difficult for your class, repeat them frequently during the course.
5. Note the students with the best pronunciation and always begin with them during the individual recitations. This allows weaker ones to hear the sound several times before their turn.
6. Use the diagrams to indicate the position of the tongue, teeth and lips. Be careful that your students position these organs correctly, for if do not, they will not able to reproduce the quality of sound necessary to speak without an accent. For example, most languages have the sound ”d” but in making this sound some speakers put their tongues behind their teeth and some put them far up on the roof of their mouths. English speakers put theirs on the gum ridge (or alveolar ridge) directly above the front teeth. Each position gives a different quality “d.” A student who wants to speak correctly must, therefore, position his tongue accordingly. Be patient, but demanding. In a long run, your students will thank you. 
7. Generally, in a language some sounds have a vibration in the throat and some do not. Explain that those with vibration (≈≈≈) are voiced sounds and those without a vibration (−−−) are shown voiceless sounds. The vibration may be felt by placing the hand on the throat. The presence or absence of the vibration is extremely important, because it is the main difference between the pronunciation of the following pairs:

voiceless: −−−   s,    f,    t,    θ,    p,    k,   hw,     ʃ,     ʧ 
voiced:	 ≈≈≈     z,    v,    d,   ∂,    b,     g,    w,  ȝ,  ʤ…

8. Cognizance of the difference between voiced and voiceless sounds will aid learners in avoiding a very serious mistake. Some speakers have a marked tendency to unvoice final voiced consonants. When this is done in English, it causes cab to become cap, bed – bet, pig – pick, save –safe, his – hiss, edge – etch, etc. It is thus very important for students to learn to voice final voiced consonants. Another serious mistake for mostly our students is pronunciation of suffix “–ed” the past tense of regular verbs.
It pronounces in three different ways depending on some of them whether it occurs after voiced or unvoiced consonants.  
 
That is all for now. We firmly believe that the “voices”, new ideas, we observed and made us realized something during the life usually direct us to how to work effectively with learners in any subject. As for teachers, they always make us to take a pause and think again about what we’ve done, and what we are doing, planning to do, as well.
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Abstract: In this report we considered some factors that shown to be most relevant in creating good outcomes in pronunciation teaching based on a teacher experiments. It will present a method which being taught for last few years in the English language teacher’s class of MNUE with some teaching hints by introducing contents of the course book in details as an offer. 
Хураангуй: Энэ илтгэлд, ГХС-ийн багш боловсролын хүрээнд англи хэлний дуудах зүйг эзэмшүүлэх чиглэлээрх нэгэн багшийн хоёр хэлний зэрэгцүүлсэн туршилт судалгаа болон, сургалтын явцад багшийн хуримтлуулсан туршлагыг нэгтгэн дүгнэж заах аргазүйн зарим бэрхшээлийг шийдэх онолын үндэслэлээс тодорхой жишээн дээр тайлбарлан илтгэсэн болно.      
